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Intent

At Nether Stowey Primary School, we strongly believe that English is
a significant life skill that is essential to participating fully in society.
We aim to develop the abilities of all children in our school to
communicate their ideas effectively in speech and in writing.

We aim to develop the following in all children:

® a strong command of written and spoken English;

® an interest in words and their meanings;

® a good understanding of grammar and punctuation and how to
apply these in their own writing;

e a fluent handwriting style;

e the confidence to produce high quality writing;

e the powers of imagination and creativity.

To achieve this, we will:

® provide a language rich environment;

e develop a love of books;

e teach the basic skills of writing — spelling, handwriting, grammar
and punctuation — so that children can then focus on content and
creativity in their writing;

e teach writing lessons daily;

e promote confidence in children to express their views and opinions
both orally and in writing;

e identify pupils who require additional support and intervene at an
early stage.



At Nether Stowey Primary School we

know that writing is taught best when:

- it is based around quality texts
- links to the rest of the curriculum
- it has real purpose and audience
- captures the children’s interests
- builds on reading into writing
- teaches grammar in context
- gives time for children to review and reflect



Foundations for Writing

Mark Making

The process of learning to write begins in the Early Years Foundation
Stage before children are physically able to write. Teachers in the
EYFS provide a rich play-based learning environment where children
represent their thoughts and feelings in different ways. Adults model
drawing and writing to develop understanding of the difference
between the two. As children begin to understand that ‘marks’ can
have meaning, they become more purposeful in their own ‘mark
making’. These marks will communicate their ideas, express their
feelings and develop their imagination and creativity. Interactions
with adults help to understand the child’s mark making. Over time,
supported by quality phonics teaching, children develop their
awareness of the sound to symbol relationship which in turn
progresses into writing separate words. Adults in Early Years
underpin this process, from initial mark making to writing words and
sentences, with high quality talk.

Handwriting

From Year 1 handwriting is taught using the Nelson Handwriting
scheme and prepares children to write fluently. Children have
focussed handwriting lessons each week to introduce and practise
new letters and new joins. Children who find handwriting difficult are
given targeted support, such as Pegs to Paper Intervention. In their
own writing, adults model the correct handwriting that is expected
of children. Displays in class and around the school are also used to

model the handwriting expectations.

In Foundation Stage, children experience a range of play activities to
help develop their gross and fine motor control. Letter formation is
taught using Little Wandle Letters and Sounds.



Spellings

Spellings are taught weekly to cover all the words set out in the
National Curriculum, along with any words that may be linked to the
class topic. When teaching spellings, teachers develop children’s
understanding of the related morphology (eg root words, prefixes
and suffixes) and etymology (word origins). During the week,
children practise their spellings and are given opportunities for
children to use the words in context. Children are also expected to
practise their spellings at home.

Oracy

We understand and acknowledge that within the teaching of writing,
the role of oracy cannot be underestimated. Teachers plan for
opportunities to discuss, role play and develop their ideas orally
before committing to writing. We know that children who are
unable to ‘say their sentence’ are highly unlikely to be able to write
it.



Implementation:
Planning for Writing

Over the academic year, children are taught to write in a variety of

forms at appropriate age-related expectations.

Genres of Writing

At Nether Stowey Primary School children will produce a range of
writing. Examples of these include Narrative, Non-Chronological
Reports, Letters and Instructions. (see Appendix A for Whole School
Genre Overview) The same sequence of learning is used for (see
Appendix B for Sequence of Teaching & Learning) for all genres
although the immersion phase might be shorter for some non -
narrative genres.

Text Selection

The teaching of writing is underpinned by high quality texts. Children
are exposed to a quality text which will engage them whilst exposing
them to vocabulary, language structures and author intentions which
will enable them to develop their own skills as a writer. These texts
should provide coverage of the genres and writing styles required by
the National Curriculum for English. We ensure that our texts link to
other areas of the curriculum and long term plan.

When selecting the texts, the teachers consider the makeup of the
children in the year group as well as what will motivate and inspire
them to write. Teachers have a bank of high quality books that link to
their topic, which they may wish to use. (See Appendix C for
Suggested High Quality Texts 2021)



Long Term Planning

Each writing unit links to our long term curriculum plan. Teachers use
the Whole School Genre Overview (see Appendix A) to plan the three
different writing units per half term.

Medium Term Planning

Before detailed weekly planning, teachers complete a medium term
planning flow chart for the chosen texts. Within this the following
are planned:

- Chosen text

- Writing Genre

- Audience and Purpose

- Key Language and Vocab

- Links to Reading National Curriculum

- Cross Curricular Links

- Editing Focus
See Appendix D for an example of a Medium Term Planning
Flowchart.

Short Term Planning

The following diagram provides an overview of the process we follow
when we plan a writing unit. The length of a writing unit will be
different across year groups and across genres. Generally a Narrative
Unit will take about 3 or 4 weeks, whilst a Non — Narrative may be
shorter than this.



Introduction to the genre [ norrotive, jett=r, aon-chronoiogice! repart etc)
Exploration & Immersion
Teach new genre

» Share a stimulus — text, picture, film, extract to set the context.
* Immersion — dramayrole play.
+ Explore and establish purpose and sudience.
» Explorztion of text festures of genre.

Exploring and practising the genre/gammaticsl =lements
Practise & Apply

Teach writing composition strategies through modelling =nd
supported practice

* Modelled, Shared and Guided Writing.
» Practise and apply grammar in context using modelled examples,'book.

Hewve & @0 gt writing the ganne

Innovate & Create
Plgn, Draft, Share, Evaluote, Revize, Edit and Publish

* Children plan and draft their own example of the genre.
» Children hewe an opportunity to share their plans and evaluate
these.
* Edif and pubdish revisited genre.
* Have real purpose for writing.

L
Exploration and Immersion Stage

The unit starts with the children being ‘hooked’ into the text through
immersive experiences. This might include an engaging experience
before reading the book, for example a treasure hunt to find a
monster, reading a letter sent to them, exploring the contents of an
abandoned suitcase. The classroom environment can also be used to
immerse the children in the story, for example role play stations,
puppets, interactive display etc. Within this stage the children may
engage in role play and drama to help understand characterisation
and language. This is also an opportunity to generate interest in the
overall purpose and audience for the writing they will be producing



that term. This might take the form of a class story book in the
reading corner or a poetry performance video for the school website.

Practise and Apply Stage

Within this stage the children learn writing composition and
grammar through modelling and supportive practise from the adults.
This is the stage where children will take part in modelled, shared
and guided writing, working on the skills needed in order for them to
produce their own piece of writing. For example, in character
description they might identify powerful adjectives, the use of
similes and metaphors, appropriate character names etc. This phase
includes, over a series of lessons, explicit teaching of the skills and
explicit teaching of new sentence structures and grammar. Taught
grammar lessons ensure that pupils cover the requirements of the
National Curriculum within the context of the writing that they are
producing.

Innovate and Create Stage

Within this stage children plan, draft, share, edit and publish their
writing. Children have opportunities to edit their writing, with
support from peers and adults. They use purple polishing pens to
edit their writing. With editing and improvement, the children can
publish their writing to make it accessible for their intended
audience. Children’s work will be published on our class Writing
Walls or it may be published in a class book, journal or display.



Impact

Feedback:

In line with practice across all subjects, teachers provide immediate
feedback to children during the lesson. Teachers use green stamps to
mark where verbal feedback has been given. Teachers review
children’s books and adapt/refocus their teaching for the next
lesson. This is particularly important as it provides the focussed
teaching that can ensure that all children have the opportunity to
become proficient in the new skills.

Assessment

At the end of each unit of work, pupils complete an independent
writing task. This piece will show progress and the children’s ability
to independently apply the writing skills and grammar techniques
taught that unit. These writing tasks are in English Books and at least
one piece from each half term is displayed on the class Writing Wall.



Agpendix A — Whole School Genre

Overview 2021 2022

FIETd 04 RT3 94 A0 34 AT=Tg o4 AT 04
Inagd o Lo o) T=0g L An=td o Inagg o
R 44 UoERNSIa 94 LRSI g {0y Ul BUBLIRY JUnCosy o) LDISENIAT 94 HOOSY FEHES|DULILDN G4
=ity SRS LR T 2oy w AIORY unoosy o) TSR CA yodsy FERSSEUEITY o
SRR ) SARLRN 9} SALLLEN 5 SALELGN 5,
SROEIRY ¢/ i T SAEURY o) SRR o) gAfSA
124 343 38 uny [ FURLLTY Asaushiy sapangy 38y w0 - 3y oK ypaag
RI7=E] <A AIE] 54 AT cA AT o
Lo 1A T=0g An=td v Inacd v
U [JEIROnC] L SUGOONGR| CJ =iy ] Sy U AN TJUN0ITY O
LN RSO {r) SUDOONG R {1 R A e unazay
SAORLRY ), i SADIR G AL
SRIRINE] 1) SHIRIN] ) SAIVRITSR] ) TR ) SA/EA
SHHUADS SGLITY Apryg Jougmy Ay uog apdegy
RIE tA IR Bk AT AT
Inaog ¢ Tn0d c) Anaod o) Tnang ¢y
i - Ni JUNoOSY p woneumhcg Errrerer T
UG Ja CA uanasy C UL D] ) SuanonIisy) C)
LR AR LRN 1) SRILLIEN ) SAEURY 7
SEOEIRR ¢ I[333 “SRITEIIE ¢ |I3=Y “SRIRIR £ SRR FAfEA
JZURRY $0 53R FURLITY AU By uog 1)
Anzag ¢) An=0g £ Anzog ¢4 L
Enag 74 Kn=og 74 o ) Kmog 74
SUOCENEL) ) Yoy EmSojoun) woy £ Jnmay ) SUOEEN OS]
e o=y REECPUO ALY Loy 74 e USR] 7
I £A RO ¢ ALY £ T T

SROEIIER] 7, SROITE] 7 SROEIE] 7 IR 7 =PITHITRR] 7, SR 7, ELSTA
saRAu| U 40 =Y w3 F3 PUR SRAILG 5ROy 34 jo 3pany 3 SNTRARYY 4y
Rnzoq 74 Inaog 74 An=aq 7\ Anzog 74 An3og 7,

Fnscq 14 nscg 14 Te0g 1A Rn%04 14 Aoeog 14

Ty ) SOOI ), viodsy [OEO[BUCAT Loy 7 Ty ), SOOI 7

W03y 14 FUOTENITE] T4 wod=y RRECIRUO ALY Uop T4 W3y 14 US| 1)

SAOELRY 7) RO 7, SADELRY 7 SAOELRY AL 7,

SRR T SREEIRE] T IR 1) A FPTEITER] 1) SRR T ZATA
ARl w3 #143 PUR SRUG SRR 341 2 3pan 2 SnoRARYy Aty
An=cg T4 An#0g T4 Anacy T4

WnaI3y T i oH TA day OH TA W03y T4 SUDLEALEL] T

SALRLIEY T), SALBLIR T, SAOELR T, SARLURN T) SAnELE 1) SALRLSY T, TA
Al Uy 0 =Y B3 #13 PUR SRILG TSROy 241 4o 3pany e ] ¥0
SYww Smwi g SEeM g SR M f M SY=w

Jawwng Bundg LNy

7707 1707 — 33e13A0)) 31USD) [00LIS 3|OYM — UB)d W3] Suo] ysiSul



Agpendix B - sequence of Teaching
Writing

Introduction to the genre [ narrotive, ietter, non-chronoiegice! report etc)

Exploration & Immersion
Teach new genre

* Share a stimulues — text, picbure, film, extract to set the context.
* Immersion — drama;role play.

+ Explore and establish purpose and sudience.
* Exploration of text festures of genre.

Exploring and practising the genre/gammatical 2lements

Practise & Apply
Teach writing compaosition strategies through modelling =nd
supported practics

* Modelled, Shared and Guided 'Writing.
» Practise and apply grammar im context using modelled examples;book.

Have B @0 Bt writing the genre

Innovate & Create
Plan, Draft, Share, Evelucte, Revise, Edit and Peblish

» Children plam snd draft their own example of the genre.
* Children hewe an opportunity to share their plans and evaluate
these.
» Edit and pubdish revisited genire.
* Hawe real purpose for wrting.




Appendix C — nigh quality Book

Suggestions 2021
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Agpendix D-— Example of Medium Term

Flowchart
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